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IN SEARCH OF LIFE -IOI EDUCATION

What did we expect of life when we were twenty? We wanted, first of all,
a life in the full sense and therefore one which not only brought us the satisfac-
tions of living but offered what it is not unusual to hope for in addition - the
opportunity to advance as far as possible along the path of knowledge, feeling
art and poetry. We expected much more than this, however. We wanted a chance
to contribute to the making of a better world, better for us, better for others
and for mankind as a whole how, indeed, could these aspirations be separated,
seeing that it is neither desirable nor admissible, nor even realistic to create
a haven of peace and joy for oneself when the rest of the world is dominated by
fear and tyranny? The events which followed were unfortunately to prove us
right.

These were the 'thirties, end civilleation was already at crisis point which
shows incidentally that the crisis we hear so much about today is not new.

We were in an extraordinary dilemma. On the one hand we were unable to
identify with a society whose raisons d/8tre and values we could not accept; on
the other hand, an even worse alternative, the triumph of racialism and other
forma of irrationality, and a return to barbarism - had somehow to be avoided.
For this reason, we could not stand aloof from the great battles which were loom-
ing ahead.

Our recipe for improving the structures and conditions of individual and
social life was determinedly (and for many people exclusively) political. We
thought of situations and problems in terms of power andemore specifically in
terms of the assumption of power. Since the obstacles lay in: the structures and
institutions of an outdated society where disorder and privilege were rife, the
only solution we conlcelee was to change society.

At that age, one imagines that everything will come right if only one can
change the system and the institutions and alter the nature of government: the
villains will be chased outeanithe incompetent swept aside; good and honest
people will come into their own, put an end to corruption and govern the res

bum lc conscientiously and with dedication. Justice will reign between individ-
uals and between groups by virtue of new laws and new social relationships.

Experience and reflection upon that experience were soon to lead us into
new paths of thought and action. None of us, indeed, doubted or could ever have
doUbted the important and fUndamental r8le of political action. Tolitical action
provides the power and the means to overcame the forces of resistance, and when
we look -back at the most significant and valuable advances made by:modern civiliza-
tion, we:Are.Xorcedto:admit that they result, not from wisdomHand reason, but
from the interplay of political interests and ambitions, demands and rebellions.

A certain number of us were rapidly induced to change course, however.
While they still recognized the crucial importance of the forces at work In
political attitudes ane operations, theyewere obliged to.take other factors into
account in their eerseective on the building_of a better world. That perspective
as now one of education, and more especially adult education.

probably all sympathize -with such arch ge of-outlook. Political
action requires simplifica It avoids-the finer shades and doeselot go in
for subtleties. Tbere.are ths_objectives to be reached and accord to -whee
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those objectives are, so people take sides, are friends or enemies, virtuous or
villainous. Such a state of affairs is perhaps necessary and in any case inev-

itable. There are many people, perhaps the majority of mankind, who find this
compartmentalization quite reassuring, but this was not the ease with us. We
could not help being aware of the complexity of human nature, the many contradic-
tions, the mixture of reason and unreason, generosity and selfishness which goes
into the make-up of every individual, whichever side he is on. The imperatives
of the struggle might force us to take no notice of our true feelings for a while
but they reappear with all their original force as soon as the opportunity arises.

It was perhaps becau;2e we had this kind of temperament, responsive both to
the differences and to the universality of the human condition, that we gradually
came to set ourselves objectives other than the objectives of the political
struggle. Let us call it concern for the long term. However short a man's life
may be, it is composed of numerous episodes and passes tilrough many stages. It
covers a certain length of time. We did-not bellevi,, the ambition of a lifetime
could be reduced to the attainment of a earticular objective, however noble, and
vast it might be.

A final word about peoplela different temperaments, conceptions and outlook
Some people concentrate their attention on the collective aspects of the human
phenomenon. Their interest is monopolised by the masses, by the forces at work,
by structures'and institutions, and it is these that they consider important.
The individual, in their view, tends to be absorbed into these vast patterns and
constructs. Other people, on the contrary, are conscious primarily of human
experience in its individual form. What interests them above all else is the
single, unique, irreplaceable life-story of an individual, the awakening of a
consciousness, the whole set of ways of thinking, feeling, and establishing
relationships with himself and with the world which are peculiar to the individual,
his own particular way of tackling and solving the problems he encounters both
outside and within himself which is, and always will be different fr(m other
people's ways.

In the final-analysis, there is a natural division of functions between the
approach which could be called sociological and the approach which, for want of
a better term, might be called psychological or PhiieSephical. It is obvious
that neither of these approaches'is inferior to the ether and that each makes
its own vital contribution to our knowledge of man. It is none the less true that-
the second approach is in a very special sense the approach of the'educator if
one accepts-that the aim of'edueation-is to form the mind, the body and the
character, after all, where else de mind,.. body and character belong but within
the restricted and yet iimitiess-space of a partioular individualin'the context
of his own being and beooming?

These considerations concerning different conceptions and interests would
not in themselves haVe Sufficed to set our feet firmly on the path of educational
action, if they had not coincided with the conclusions to which we-were driven by
the events of the times in which we were living., There have been quiet and peace-
ful periods in man's history, at least if we take the history of only certain
particular parts of the world, but, for us of the western worldp'such has not been
our=-_ lot

The ten year- between 1935 and will probably be counted as among the
most eventful and significant-in history. For tbat brief:Spaca:of time, every
was at-stake,-the fate-of 'individuals` and the collective fate-ofnitione
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peoples alike. Even good and evil -, rarely happens in history - appeared
clearly identified, sharply. defined and separated: on the one hand the negation
of two thousand years of efforts to bring mankind out of slavery and idolatry, on
the other an alliance of men of all sorts and conditions, resolved to oppose the
triumph of the Beast, the satonic alliance between folly, contempt for man and
lust for power. Suffipe it here to say that the combination of struggles and
sacrifices, organizatione), might and technological innovation, and the fortunes
of war tipped the balance at the end of these ten years in favour of what one
must call Good when one thinks of what the fate and 'uture of the world would
have been had the other side won. In the first flush of victory and, in our case,
of liberation, it seemed to many of our companions that the time had come to
exploit to the full a situation which looked favourable for them to assume power,
and that the-major objective, which was to transform the institutions and
structures,, should take preCedence over any other. The means by which control
was to be seized were to depend on the kind of resistance encountered. Violence
and dictatorship were naturally not ruled out, even if they were not systemat-
ically sought.

y were we unable at the time to adopt this viewpoint? Today the reasons
seem to us fairly clear and strong, but at the time things did not seem so clear.
Rather we followed our instincts and we argued more from what we could not do
than from what we could (among other things, we could not bring. ourselves to
share certain enthusiasms, certain transports of delight).

It did not appear obvious to us that the time was ri
e of regime, however desirable it might have seemed.

--t radical.

In fact, despite a number of not inconsiderable reforms and achievements and
in. spite of a steady increase in the national income which has benefited manly
sections of society, the powers of decision are vested in an increasingly small
number - of persons who are less andless subject to anyohecks,whether it be in
finance, industry or politics. .Far from.havingadvi.nced along theroad of free-,
dom and responsibility, our-right to be consulted on 'everything which constitute'
the essence of public life seems circumscribed.

We had no idea,at that time of the course which our ociety was. to take
betweentheniand now. .0thers better equipped ,to read the future than ourselves
were perhaps able to foresee the withering, away of democratic institutions,
morals and conceptions. Our "wisdom" at the time was limited to thinking that
the revolution was not golhg to take-place straightaway =not one of those cases
where one can derive muchaatiefaction frOm having been right.

. From-there,- howevervwaarrived atIoertain.ponolusionsandichoiceswhich
were_different:fromithese-of-the-trade.-unionS or political_organi ation which
thought that -t workers arjd their -allies had to: be kept in .a state p#' con tant
readineas-for=decisive-battles7and in a militant --almost military. frame of min.14

As is well known, the military spirit, whatever its origins, has a predom-
inant tendency towards simplification. It cannot abide discussion or subjective
interpretation :It manifests itself on the intellectual level by orders and
instructions. No latitude' or flexibility is_ allowed einept in the restricted
field of .tactics and manoeuvre. It is an affirMation of the spirit of dogmatism,
with all the abort-term advantages that it, implies and all the lorkg-term havoc
it wreaks. Militants can expect of their .leaders devotion and readiness to take
decisions, but can scarcely hope for ac curate information from them as to situa-
tions and motives.
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For the personal reasons explained above, we found it difficult to en1:1,st
under these colours; but, above all, we did not believe that this was the path
by which that better life upon which our expectations and hopes were centred could
be reached.

We attributed only a strictly qualified value to the merits of the military
spirit even if we could appreciate why it was necessary for the time being., When,
however, the military spirit persists after the circumstances which called it
forth have ceased to obtain, it then loses all justification and becomes a pos-
itively adverse factor. It seemed to us that the leaders of the working class
movement, while acting in all good faith and for reasons which were often noble,
had not attempted to develop among the workers that free spirit of enquiry, that
questioning, original outlook which is the hallmark both of the scientific
attitude towards reality and action and of an adult conception of thought and
existence. Inspired as they were by a mystical view of political action, their
aim was regimentation of the masses, for which indoctrination is a natural pre-
requisite.

In these circumstances, what was left for us to do in cur special position
as intellectuals from, to some extent, bourgeois backgrounds? We had, as they
say, thrown in our lot with the people but we did net share, for better-for worse,
the condition of the working class, ond although we had enjoyed initial education-
al advantages, we were often lacking in human experience. The cheice was not an
easy one. We.could always have kept quiet and toed the line, Joinlreg and swell-
ing the ranks Of-those who, by their daily activity, though beset by the greatest
difficulties, defend the workers! interests inch by inch.

Such is the call of service. It has its own grandeur and its own justifice-
tion,-even if it bas to be paid for dearly by sacrifices which involve more than
just time and energy and even if it meaner losing a part of one's soul. Although
it is certainly understandable why some have chose this path, it is not surprising
that there are some, tooi, who have had a rude awakening

We did not have the courage to make this kind of sacrifice, nor did we think
that this was the way to make the best use of our particular kind of ability and
experience. We were educators by profession; this meant that twenty years of
study, practice, meetings and contacts, reading and research had given us a
certain ability in instructing, communicating ideas, acquiring languages of
communication. Both by inclination and vocation, we, had established and developed
a. constantly renewed-dialogue and exchange with very varied milieux, and the war
had given us, as it did so many intellectuals of our generation, the opportunity
to live and work with people from social and working backgrounds very different
from our awn. With this preparation, we felt technically and morally ready to
make our contribUtionta a kind of education in which this experience of exchange
and among adults could. be centinhed and deepened. When onehas
experienced and-practised this kind` of work, one acquires a taste for it which
lasts the rest of oneTe life.- But we had also begun to feel that work, of
educatiOn among children and adolescents, however important and necessary, was
only a kind of preparation and only an imperfect prefiguration of the real process
of education, which only assumes its full meaning and-scope when it takes place
amore equal6, i e among people 'who have ,'reached .adulthood. We .felt that the
overall-fUtUre of education was bound up with the establishment and fUnctioning
of this 'new order in training and educatione

ee
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Circumstances favoured a venture of this kind: by a combination of the
necessities and hazards of the struggle against the occupying forces, a partic-
ularly large group of young men found themselves all together in the south-
eastern town where I was working at the time. They shared my outlook in varying
degrees. Their origins and their educational, social and cultural backgrounds
were very varied. There were fervent catholics and no less fervent communists,
engineers, technicians, a few philosophers and a few literary people. There were
very few who had already been in a job and apart from their particular experience
of command and organization, most of them were "absolute beginners".

All in all, the f were a mixture of exceptional maturity and 3reat naIvety. It
was, in fact, a time for discovering the world and oneself, a time of birth and
rebirth which gave spirit, wings and imagination even to the least likely can-
didates for such an adventure and those most inclined by temperament to settle
down comfortably within the system.

I believe that the vocation which most of them felt deep down was not really
for education, but rather for technical matters and polities, as subsequent events
proved. MY purpose here, however, is not to write a history for which this is
not the place. Suffice it to say that -,Leve and beyond their differences of
background, job, interests, and philosophical and political creed, what united
these young men was the fact that they had come into contact with ,education.

Most of the_ had taken part in the Resistance. They had acquired there that
Resistance spirit which left ita indelible mark on all whom it touched. The word
Resistance of course covers a variety of factors, feelings and interests which
were sometimes in conflict. Those who had experienced it in all its fullness,
however, had found in it two basic aspirations: towards innovation, and towards
human brotherhood. The taste for innovation was aroused by the impression that
the world we had known was crumbling and that the traditional edifice of institu-
tions, structures, beliefs, myths and relationships no longer had any sure founda-
tion,. not even in the minds and consciences of those who set themselves up as its
guardians and defenders. It was perhaps an illusion but certainly only a semi-
illusion: although it is true that no new world has arisen to take its place,
the old world has continued to deteriorate and, to lose credibility. We have
abundant evidence of this every day,. particularly spectacular explosions occur
from time to time, erupting threugh the, cracks in the system and shawl: that a
new spirit is everywhere preparing to emerge.

There was Something which was not a semi-illusion, however, and this, in
the words-of one of them was "the meeting of men". It is a long story fraught.
with significanCe and rich in episodes. Toput.iit briefly, these young men on
thethreshold of their adult life had lived together for months on end. They
had experienced spells of intense action in combat but also long weeks of inactiv-
ity.and waiti g. What happened then is what often happens in .a situation of
thieekind. Individuals _lifted out_ of the_rut-disoover powers -and abilities in
themselves which routine or constraints had_Stifled and whose expression had been
inhibited or repressed. New qualities then emerge in people hitherto dulled by
their lives, temperaments assert themaelves.and vocations manifest themselves.

These; three' elements in.combiration - men:with many_ nd yaried talents form-_
ing eam,-_ap,exhilarating-hiStorical_setting,and, a .series ofspecific requests
from political.. and sociel.circles 7Were.to thake,possiblean experiment
in adult edUcation,almest,unparalleled,in-W'anceI considerit,one:of my
greatedi-go6d-forinnia,tolhi4o-been associated With:itand-to have,had ayariety
off responsibilities and functions. ,I was-giVen.the,job,pf_establishing and
later running a-Wbrkorte education centre, with premixes in the labour exchange-.
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Our task was to help to train trade union leaders and, in a more general way,
those destined to provide the leadership for the new structures of the society
born of the Resistance. Our work thus had a very pronounced functional slant.
It was imposed on us by circumstances' nd it also corresponded to a doctrine, a
doctrine we had all to a greater or lesser extent worked out for ourselves during
those recent years When we had had the time to think and, to a certain extent,
to experiment. We had taken a close look at what had been previously achieved in
so-called popular culture in France and were resolved to follow radically different
paths.

It seemed to us that the weakness and consequently the fragility of most of
the activities which had aroused the enthusiasm and energy of previous generations
was largely due to errors of theory. Our predecessors had remained prisoners of
a traditional conception of culture and were consequently doomed to failure.
They thought of culture as a self-domain comprisieg the sum total of knowledge
accumulated over the centuries and the sum total of experiences and achievements
in the various sectors of science, art and literature. As it was-a domain, one
could enter it or remain outside. Once one entered, one could occupy more or
less of its territory depending on chance, the type of education one had received,
one's tastes and interests. Some specialized in history, others in geography'
others again in mathematics, in literature, etc.

If one adopts this "geographical" conception of culture, it is obvious that
there is great inequality of opportunity for leading a "cultured" life. There
are the cultural rich and the cultural poor, the privileged and the victims0,the
initiates and the nninitiated, there are those who have had the benefit of a
thorough school and university education and who have learned the methods and
languages of coemunication, and those whose intellectual materials and tools are
limited.

One can understand why under these circumstances, the educators who devoted
themselves to the service of the people in successive generations had one major
objeotiveete'reduee inequality and open wide the doors and broedeh the paths of
access to culture. They thus set themselves up as the distributors of an elaborate
and, to a greater ore,lesser extent, codified 'system of knewledge It will not
be difficult to guess the reesons:for, and the basis of, our critical attitude.
Whilst acknowledging that their- intentions were honourable and noble, we could
see a number of mistakes and fallacies in'this kind-of approach: mistakes as to
the nature of knowledge and culture and the,fallacy_of preseptingspecific models
of cultural experiefice:dating-from-a-partidular hestericel peeioleseculture
itself and, in this particular casee4mposinglpetterns of life, perception and
aensibilitseelaboratedrover,:generations by the bourgeoisie on othersecteons of
society. Thejatter eether could not recognise thempeives in the_ interpretations
givenethem and thus remained on the sidelines or,e12:they happened to be allured
and tempted by certain aepectse'dOeld Pick-lp nothihe:More than the:crumbs from
the great cultural fetete Ih a weed, this'atteepteto introduce workers to
cUlture wasTflamedefteits very conception andems-deemed to'faelure.

We were motivated by quite a different come of culture and cultural
life. We tried to eut out &priori referenceseto-a-readyemadeeecut-and-dried
culture and were Con-,need that the only service an educator can do for anyone
else, particUlarly an adhIt0'es to give him the tools aed.put-hifiinsituetions,
where, on'the--basis- own:station in society, his" daily- experiences,
struggles, shecesseellnksetbaeks,-heAteble'ito-bund-up his own''syetem of
knowledge, tothink things throUgh elehie Own and, 14degrees,'tetake possepsion
of ths-variouselethants of- his'ilerionalitir fill tilem'oixt and givethem form and
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expression. In other words,-the ability to communicate, to stand up for oneself
and to participate in the common strucgles becomes, according to this view, as
important as the ability to learn, whether to satisfy curiosity or to increase the
effectiveness of one's work or trade union or political activity. Thus we came
to attribute to being, in all its aspects and in all its many dimensions, the
paramount importance it deserves and to set the acquirement of culture in its
rightful place, which is the purely relative one of becoming meaningful only when
integrated into a living, fighting being and into a series of experiences of life,
each one individual and unique.

How far did we go in applying these principles? We did not, of course,
carry them to their conclusions. To establish a coherent system of methods would
have needed much greater. knowledge ani ability than We possessed. Nevertheless,
throughout our experiment at the centre, we attempted to be as "functional" as
possible. Rich in our team's many talents and abilities, we carried out a study
on the current and specific needs of the workers we were sealing with. They, of
course, participated in this identification process. It was natural that they
wanted to be taught about business management and labour law. We added to this
a history of the working class movement which, as we know, is usually left out
of school syllabuses. Where we perhaps showed most originality and imagination,
however, was in the field of intellectual training. Thanks to teamwork in which
technicians, engineers, ordinary workers, professional teachers and some philosophy
specialists took.part, we elaborated a method to which we gave the programmatic
name of "entratnement mental" - mental training, in which one can immediately
spot the reference to other forms of training, whether sport or vocational. For
present pUrposes let us merely say that this method tried to develop certain,
habits and'reflexes of intellectual activity, starting out from an analysis of
the main mental operations involved in the various phases of mental activity and
deliberately ignoring traditional divisions between the various subjects. Thus,
to take just one example; and without going into details about the various parts
of the training, the operation of classifying was thUs illustrated and taught with
the help of elements borrowed either from current speech or the organization of
work, or from the classification of the sciences. The essential thing was, and
still is wherever this method continues to be_used, to demonstrate the place,
eke and importance of the "claisification" operation in all walks of life, hems
and private life as well as working and Social life, and to provide, by a series
of suitable-exercises, the means and the tools by which to carry it out. It was
thus an original combination of living logic and living rhetoric, closely bound
and linked to the needs and circumstances of action. Needless to say, since_
this method' will. develop theindividual's-powers of judgement and reflection and
since it is based on:a philosophy of self-safficiency; it has enemies as well as
friends, partioularly in political circles whichvas_they do_not share this liking
for intellectual independence, haVe'greater confidence in formal education and
its-traditiens tethods for the training of minds:

Worker edui, Lion- proper was only rt of our team's- a tivity,-however. -A
cultural_centreiwasset up at the same tithe, andlthis too, using different' Means
and by other kinds of adtivitys tried to meet the

.
needs of a deVeloping.culture,

integrating the various elementseontributing to modern-society, beginning with
the men and the various- attainments of modern art. 'T-0 establish a fruit
fnl dialogaehetween_the various departments as well as- between teachers and
tauiht2 an inter.-departmental :centre e-was set Up'. An association was ferMed to
co4,-41inate-the -different _partSe--of.thisWer47which 'adopted the nary of '"Fenple

etCuittre:_-=The.assediationtoon thatita-work-met.14 national'needand
_ . _ _

it was before'the grOup-forsbok its prOvindialsurround
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they say, "went up to Paris" It has now been carrying on its activity from
Paris with varying degrees of success for a quarter of a century, alongside other
bodies concerned with popular culture but maintaining its originality of approach
to problems and its inventiveness in the fields of theory and methods.

Over the years we issued a number of publications which have lost nothing of
their vigour and relevance, in particular the manifesto of Peuple et Culture and a
textbook on mental training. The institutions we established were short-lived,
however. They could not sou live when the spirit of the Resistance ran out, when
certain political ultimatums were delivered and when the team, except for a bard
core of militants who have settled in Paris and now work at national level,
dispersed to return to their own interests.

The bulk of what I have accomplished in adult education since that time, in
almost thirty years of practical experience and of thinking back on and forward
from that experience, I owe to that Peuple.et Culture experiment which provided
each of us with a fund of ideas and lines of approach on which we are still
largely drawing. I was personally unable to adopt the political courses of action
chosed by my comrades in the Movement. I had to leave the team and subsequently
began an international career which was interrupted only briefly for national
activities. During that time, Peuple'et Culture lived on and fought on. One
could talk endlessly about the many and varied contributions made by this handful
of men not only to popular culture but to the development of the country's
intellectual life. It was within that circle, for example, that the concepts of
cultural policy and of the sociology of leisure, concepts so full of meaning and
promise, came to maturity. Peuple et Culture has never ceased to play a pioneer-
ing role and to be in the forefront of the fight to create a culture for our
times.

All the same, we are forced to admit that. we have not succeeded in our :under-
ta'sing and that our expectations have not been fulfilled. Whatwas our ambition
after all? As we said at the beginning, it was to help to make a better life,
and for all the reasons we haVe set out, our hope lay in education. We staked
our faith on education, but what is the position today in France and in most of
the other countries which we haVeSbeen able to study or abput which we have
verifiable information? We are, indeed, forced to admit that adult education
still exists only in a rudimentary states rudimentary_

Even the most optimistic observers of the educational scene in our countri
have tQ admit that adult education cuts a poor figure both in itself and in
comparison with the other sectors of education." Althcugh all children go willy-
nilly through the educational mill and the period of schooling is steadily getting
longer, how.many people, after their school days, however long, are over, continue
to study, to educate themselves, to keep themselVes regularly informed-and to
develop, by means of continuous, organized efforts, the skills, gifts and talents
with Which they set out? Although it is impossible to give even approximate
figures since the greatsrariety of "unofficiel"_forma of edUcation have to be
taken into-account, one can say without fear of contradiction that Such people
represent a marginal fringe group in the community.

Of course, .there are '..mportant areas of national life where one may note
wit;Si satisfaction_thst progress hasheen made. This is true of vocational train-

The rapid prolresS of fteshmolsgsS and the resultant-phenomena of geogra oal
cial mobility and_the threat of unemployment-have-prednced a,situation

which is favourable for educational action. In this field, the demand for and
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supply of training continue to grow; furthermore, legislation, administrative
measures and funds exist in this sector, thus making it possible to foresee that
the gap between needs and resources will be narrowed in the relatively near future.

But what about the rest? What progress can we note in the training of the
intellect, of the sensibility, in aesthetic and above all in political and social
education? There are certain active nuclei whose work merits the closest atteetion;
but what about the masses who are, in the final analysis, the ones who matter,
the ones who make up a community, a people, a nation or a civilization? it would
be better not to dwell too long on the inertia and passivity one can see for fear
of appearing too pessimistic and tco unfair towards the remarkable things which
are being accomplished in the various sectors. What is certain is that the bodies
which have or have taken on the responsibility for organizing this aspect of the
country's'political and cultural life function sluggishly, have only a surface
contact with society and represent but a minor force in relation to the other
structures of social life such as political parties, churches, trade unions,
universities, professional associations and pressure groups.

What are the reasons for this weakness? How is it that adult education, in
spite of its importance for the lives of individuals and society, has not managed
to establish itself and take strong root in our countries? This is the vital
question which those among us for whom ephemeral successes and small achievements
are not enough have been unable to evade.

There is a great temptation to blame the apathy and sometimes even hostility
of the public authorities. Indeed, this.factor cannot be ignored, since all
authorities are, by nature distrustful of anything which might lead to what they
would call an unco-operative attitude, in other words a critical attitude and a
lack of respect for the Establishment. This factor must certainly be neither
ignored nor minimized but it occupies only a secondary place and plays only a
secondary part in an overall analysis of the problem. To place responsibility
for shortcomings on people who, by nature and by virtue of their functions have
no incentive or reason to, change a situation which is, or so they think, favourable
to them, is pointless and gets us nowhere. The analysis must thus be taken further
and we must look towards the "interested parties" in the legal sense, i:e. towards
the adults themselves. Here we are forced to a number of conclusions which lead
on one from another. The first is that there is one essential reason why adult
education fails to make its presence felt and why it lacks-vigour, which is that
it does not correspond to a desire, °r at least to a determination. Child educa-
tion has such an important place in national life everywhere in the world because
it is a response to a universal aspiration. Every adult, whatever his degree of
development and his level of awareness, -knows and understands the importance of
training and education for his children. The desire for more schools, more
teachers and a wider, access to education finds expression in demands of a political
nature. The authorities, -for their part, -have confidence in the school as a
source of wealth, as a facter-for national stability and integration and as the
essential upholder-of right behaviour and right thinking, and since public and
private motivations thus coincide, school education-is-founded:on a rock and has
an irrepressible vitality. If the indifference of the%authorities towards adult
education, is to be replaced by an active' interestard if it -is -to-be given
adequate structures and institutions, and-suffiCient,human and flnancial resources,
it must-demand, if-not-by-the whole of society, at least by important and influen
tial sectors of it. There can be no vigorous and flourishing adult education
until. it is=underpitned-and supported by a collective will.
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naturally will they feel the need to form associations and to receive help and
guidance from institutions and people specializing in this kind of activity. But
this is not all: the success of every undertaking carried on under the banner and
following the path of life-long education quite clearly depends on the existence
of a vast network of educational and cultural facilities for adults. No refoL -'m

f education at any given level "A" is in fact possible nor can it be envisaged
unless education continues at level "B", and so on. If individuals are left to
their own devices once they leave school or university and do not find in their
immediate environment the tools and structures for a living education adapted to
life in its continual evolution, it is clear that there can be no escape from
encyclopedism, i.e. the unavoidable although anti-educational and irrational need
to stock-pile knowledge and accumulate ready-made answers to questions which have
never seriously been asked. It will be seen that the concept of life-long educa-
tion is circular: there can only be life-long education worthy of the name of
people receive in childhood a fair and rational education, based on life's needs
and enlightened by the findings and data of sociology, psychology, and physical
and mental hygiene; but an education of this kind cannot be achieved unless adult
education itself is firmly established in peoples' minds and in the way of life,
and has a solid institutional basis.

Even now, howdver, the contribution made by adult education to education as
a whole is a decisive and irreplaceable one. As we have seen, it was in adult
education, beginning with a series of analyses of the nature, circumstances and
progress of the work in hand and of the obstacles encountered, that the theory
and, to some extent, the practice of life-long education were worked out and are
continuing to be worked out. Adult education has aJsc made a specific and direct
contribution to the world of education in the realm of curricula and activities.
The real educational innovations of our time have been introduced in adult educa-
tion. It was here that group work replaced the exclusive use of formal lectures,
lessons and exercises. Adult education, except where it is only a substitute for
and complement to school educationv'shuns the idea of marks, positions, punish-
ments and rewards and all that clutter from a bygone age which our schools still
harbour. Education shows through here in its true light as a process of exchange
and dialogue la which each participates and contributes according to what he is,
to his specific acquirements and talents, and not according to set patterns.
There is no selection, which is a brutal and wasteful process, nor are there any
examinations and certificates which distort the teaching process and impair the
normal development of the personality through fear of failure. In adult educa-
tion, there is no hierarchy of methods and it is no mere chance that .the leas
orthodox, methods of education, visual methods in particular, have long been,
accepted in adult education institutions. In a word, it is education in freedom,
for freedom, and by freedom, at least wherever adult education is given its head
and does not have alien patterns imposed on it for professional, political or
partisan reasons.

The question nevertheless-remains, how can such necessary changes be Cede?
Where are the forces necessary to overcome obstacles-and inertia? Is it not
unbreakable Vicious-:circlesinee:these reeponsibiorAakinsactiononreducation
areHprediaelythe;:ones-iwwheseinterestit-iatodeerthat it does no! change,
those who maintain the traditional_patterns_whichhavemadeHthemwhaat they are
and which bolster up their position and their prestige ? We thus come down to the
root of,:the.problem and it- is- essentially LTolitical one. Only an evolution in
political thinning ;and ajlewl-View of:the:relationship between the authbrities and
the citizen4-betweenAoverninS-and-governed, betweentheadministrators and those
administered-can make-it pdssible-to'set-the_bbjeCtiveeefe new-kind otedUcation--
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and give the strength needed to put creative innovation in the place of retrograde
tradition,. This does not prevent us either from criticizing or from seek
particular solutions to particular problems. In the long term; however, there
will be no solution to the problem of a better' life except in'a society imbued
through and thrpugh with the principle of life-long education and in an education
closely bound up with the advances and achievements of society.


